Gwynedd-Mercy College

School of Business and Center for Lifelong Learning
Assessment of Learning Outcomes and Improvement Action Plan 
May 3, 2010

The School of Business and the Center for Lifelong Learning (CLL) has made a commitment to assure that learning outcomes are achieved in all its programs. 
Learning Outcomes

Gwynedd-Mercy College has identified seven learning outcomes for graduates of its degree programs. These learning outcomes have been fully embedded in the business program outcomes and individual courses offered at Gwynedd-Mercy College. Additionally, the School of Business and the Center for Lifelong Learning recognizes that in this era of rapid globalization of business and the need for innovation, teamwork and collaboration skills are essential. Additionally, knowledge of global business and cultural sensitivity are also considered essential for participation in an increasingly interdependent and global footprint. Therefore, the School of Business and the Center for Lifelong Learning have identified these additional learning outcomes and have built these into the curriculum. Although not listed in table 1, it should be noted that specific course objectives are specified in course syllabi.
Table 1: Institutional, Program and Course Learning Outcomes

	Institutional Learning Outcomes
	Program Learning Outcomes
	Course Learning Outcomes

	Communication
	Write and Speak proficiently
	Write papers, essays, cogently present data and analyses in written, visual and oral formats

	Critical Thinking
	Use critical thinking to understand and solve business problems
	Working individually and/or in teams analyze cases, conduct research, apply business models to solve business problems

	Problem-Solving
	Identify and solve problems in an effective manner
	Identify, diagnose, evaluate and recommend solutions to business problems

	Ethical and Moral Decision-Making
	Respond to moral dilemmas effectively
	Apply ethical frameworks to examine and evaluate moral issues in business

	Professional Competency
	Demonstrate proficiency in business disciplines
	Demonstrate a broad knowledge base in functional areas of business and in depth knowledge in chosen major

	Leadership in Society
	Develop leadership potential in self and others
	Demonstrate leadership behaviors through individual, team and extracurricular activities

	Critical and Competent Use of Technology
	Demonstrate proficiency in the use of computers, the internet and application software
	Demonstrate proficient use of business software and the internet to solve business problems

	
	Globalization- develop and demonstrate an understanding of an increasingly interdependent world of business
	Demonstrate global business knowledge and cross-cultural sensitivity

	
	Be proficient in Teamwork and Collaboration
	Demonstrate team player skills and collaboration skills with others


Institutional, program and course learning outcomes are assessed using both direct and indirect methods.  
Direct methods used to assure achievement of learning goals

1. Course-Embedded Assessments
2. Capstone Course

3. Supervisor Assessments of Interns

4. Standardized Assessment- Praxis

Indirect measures used to assure achievement of learning goals


5. Syllabi Review

6. 5-year out post-graduate survey
7. Faculty and course evaluations

1. Course Embedded Assessment

Institutional, program and course learning outcomes are embedded in all the courses offered by the School of Business and CLL.  These outcomes are assessed to determine if indeed the proposed learning has occurred and to continuously refine course content and delivery methods. The results of the assessments inform the faculty of curricular adjustments. 
Table 2: Program Learning Outcomes and Assessment Strategies
	Program Learning Outcomes
	Assessment Strategy
	Assessed How
	Courses

	Write and Speak proficiently
	Course Embedded
	Research Papers

Article Reviews

Case Study Analysis

Essay Examinations

Oral Presentations

Class Discussions/Debates
	BAS 100, BAS 101, Acc 30, Ecn 102, Ecn 103, Bus 101, 107, 310, 321, 301, 318, 304, 230, 492

	
	Student Perceptions
	Exit Survey Results

5-year out graduate survey
	

	Use critical thinking to understand and solve business problems
	Course Embedded
	Case Study

Research Paper

Examinations
	Bus 301, 310, 321,391,492, 


	
	Student/ Alumni Perceptions
	Exit Survey Results

5-year out graduate survey
	

	Ethical & Moral Decision-Making
	Course Embedded
	Position Paper (Bus 492)

Analytical reports
Case analysis


	Bus 101, 304
Acc 106



	
	Student/Alumni Perceptions
	Exit survey results
5-year graduate survey
	

	Critical and Competent use of Technology
	Course Embedded
	Research Projects

Computer projects

Presentations

Examinations 
	CIS 101

Bus 306, 321,340, 341,492



	Subtypes of skills

-Word Processing
-Email
-PowerPoint
-Access

-Research databases

-Web search

-Excel
	
	
	

	Leadership
	Course Embedded
	Group Work
	Bus 301, 440, 492

	
	Professional/student

Organization
	Leadership positions
	

	
	Extra Curricular Activities
	Leadership Positions
	

	
	Student Perception
	Exit survey results
NSSE
	

	
	
	
	

	Professional Competency
	Course Embedded
	See syllabi
	All business courses

	
	Graduation assessment
	Summative course
	Bus 492

	Problem Solving
	Course Embedded
	Examinations

Case Studies


	ACC 105,106,301, 
Bus 306,310,340, 492

ECN 102,103

	
	Globalization- develop and demonstrate an understanding of an increasingly interdependent world of business
	Examinations
Case studies

Global Competence Aptitude Assessment instrument
	Bus 314, 321, 336, 346

	
	Be proficient in Teamwork and Collaboration
	Team projects
Assessment instruments


	Bus 292, 323, 351, 371, 377, 379, 381, 


2. Capstone Course

The BUS 492 Seminar: Business Policy and Strategy course is designed to be a capstone experience with a focus on business case studies and a computer business simulation.  This business simulation requires students to synthesize their knowledge in marketing, management, accounting, finance, operations, economics, human resource management, organizational behavior and team work and collaboration. Students, either individually or in teams manage a simulated global business in which key business decisions are made to successfully manage the business. The simulation is presented in a competitive environment in which students compete with others in their own school, and with as many as 30,000 other students in numerous other schools in the USA and abroad. The course also requires students to do a 25-page position paper researching and analyzing the strategy of an individual business. All papers are submitted to turnitin.com (by the faculty and the student) to provide assurance that the papers represent the student’s original work.

The business simulation has built-in assessment rubrics: relative position of performance against the participating population of students globally, assessment of proficiency in the traditional business disciplines as well as leadership, teamwork and collaboration. Table 3 below presents the summative learning outcomes assessment for the 2007-2010 period.

[image: image1.emf]Table 3: Assessment data for Capstone course

 

Dates Students

Leadership 

Skills

Colloboration 

& Teamwork

Financial 

Analysis

Financial 

Mgmt

Operations 

Mgmt

Marketing 

Mgmt HR Mgmt

Strat Anal & 

Planning

Corp. 

Social 

Resp.

Average 

percentile 

Fall 07 15 0 0 48 43 49 33 51 53 46.17

Fall 07  9 0 0 53 83 52 57 40 82 61.17

Spring 07  15 60 59 45 75 29 63 34 89 55.83

Spring 08  8 0 0 66 79 65 45 39 79 62.17

Spring 08  11 0 0 31 70 53 21 42 46 43.83

Spring 08  8 0 0 57 63 67 39 58 68 58.67

Spring 08  12 0 0 49 73 50 47 42 70 65 56.57

Fall 08 11 0 0 55 49 38 32 47 64 47.50

Spring 09 12 0 0 44 81 56 48 38 87 53 58.14

Spring 09  10 0 0 70 80 64 58 36 75 74 65.29

Fall 10 8 0 0 61 79 56 41 41 84 44 58.00

Fall 10 9 0 0 62 66 58 53 33 72 69 59.00

Spring 10 10 0 0 61 93 74 64 53 89 37 67.29

Spring 10 10 0 45 87 65 68 36 72 55 63.83

Weighted 

mean 

percentile by 

discipline 148.00 55.03 70.38 54.03 45.49 44.49 71.95 48.60


The faculty of the School of Business and CLL reviewed the assessment data above and concluded that on the whole, our students are demonstrating acceptable levels of professional competency. The average percentile rank has varied over the years. In two periods, Fall 2007 and Spring 2008 the average ranking for the class fell below fifty. This was the result of very poor scores by a few students. The faculty has agreed that if the weighted mean percentile rank for any discipline fell below fifty that discipline would be  subject to further analysis. The weighted mean percentile ranks for human resource management, marketing management and corporate social responsibility are below fifty. The faculty discussed these metrics in its annual curriculum review meeting held on May 10, 2010 and made the following recommendations for implementation in the Fall 2010:

Action 1: The faculty believes that the lower scores in human resources management, marketing management and corporate social responsibility may have occurred because these courses are taken early in the business program. Therefore, faculty teaching the capstone will review these disciplines in the capstone course. 

Action 2: In only two periods, Spring 2007 and 2010, was assessment data collected for leadership and teamwork and collaboration. After discussing this, the faculty has determined that all capstone simulations will only be conducted in teams. This will be effective in the Fall, 2010.
Action 3: Furthermore, since the capstone course is a summative assessment of the learning outcomes of business programs, all faculty who teach the capstone course will be required to attend an annual faculty development workshop to review assessment data, learn how to improve the use of the case method, develop ideas on improving the simulation experience for students and begin to collect excellent, average and poor sample research papers.  
Action 4: The summative metrics reflecting learning outcomes from the simulation are deemed to be very useful. Therefore, the simulation will now be used in all capstone courses that are offered by the School of Business and the Center for Lifelong Learning. 
Action 5: Rubrics used to assess competence in the area of corporate social responsibility will be assessed in all future courses so that we can get a historical assessment of student learning in this area.

3. Supervisory Assessments of Interns
In 2010, thirteen students were placed in internships. Supervisors were asked to rate these students on numerous characteristics on a five point Likert scale, with 1 being poor and 5 excellent. As can be seen from Table 4, the feedback was extremely positive. Supervisors were also asked what grade they would give theses students if they were grading them. Twelve students received a grade of A and one student received a B. These high grades are evidence that our students demonstrated professional competency in their work. 
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Students 1 2 3 4 5 6 7 8 9 10 11 12 13 Average

Ratings 1=Poor ...to... 5= Excellent

Attendance/Punctuality 5 5 5 5 5 5 5 4 5 4 5 5 5 4.8

Professionalism 5 5 5 5 5 5 5 5 5 4 5 5 5 4.9

Dependability/responsibility 5 5 5 5 5 5 5 4 5 5 5 5 5 4.9

Initiative 5 5 5 5 5 5 5 4 5 4 5 5 5 4.8

Work ethic 5 5 5 5 5 5 5 5 5 4 5 5 5 4.9

Flexibility 5 5 5 5 5 5 5 5 5 3 5 5 5 4.8

Ability to learn new tasks 5 5 5 5 5 5 5 5 5 5 5 5 5 5.0

Professional judgment 5 5 5 5 5 5 5 5 5 4 5 5 5 4.9

Multicultural sensitivity 5 5 5 5 5 5 5 5 5 5 5 5 5 5.0

Ability to seek supervision & ask appropriate questions 5 5 5 5 5 5 5 5 5 4 5 5 5 4.9

Ability to take and use constructive criticism 5 5 5 5 5 5 5 5 5 4 5 5 5 4.9

Quality of interpersonal relationship with staff members 5 5 5 5 5 5 5 5 5 4 5 5 5 4.9

Communicates effectively 5 5 5 5 5 5 5 5 5 3 5 5 5 4.8

Overall quality of work performed 5 5 5 5 5 5 5 5 5 4 5 5 5 4.9

Overall quantity of work performed 5 5 5 5 5 5 5 5 5 4 5 5 5 64.0



The faculty believes that internships are valuable experiences for students and supervisory feedback can be valuable for assessing their professional competency. As a result of reviewing supervisory feedback the following actions have been taken:

Action 1: Additional internship placements will be developed for the 2010-2011 academic year.

Action 2: The feedback form will also now include an open ended question requesting supervisors to offer additional qualitative narratives about the intern.

 
4.
Standardized Assessment- Praxis

The Business Education program trains students to become business teachers in secondary schools. The Praxis test for certification as a business teacher assesses the knowledge and experience acquired in college. In addition to meeting all the learning outcomes of the program, as defined and assessed above, all students seeking to be teachers have to be certified by taking the Praxis test, administered by Educational Testing Service (ETS). 

Table 5 below, summarizes the Praxis test results for the past five years. As can be seen, the passing rate is 100%. The PA Department of Education recognizes schools that have a passing rate of 95% or better as being prepared to help even the weaker student to enter the intern certification program in business. Gwynedd-Mercy College is only one of three schools in Pennsylvania to offer intern certification programs in business (the other two are Delaware Valley College and Temple University). 


Table 5: Praxis Test Results for Business Education

	
	Number Taking Assessment
	Number Passing Assessment
	Institutional Pass Rate

	2004-2005
	23
	23
	100%

	2005-2006
	21
	21
	100%

	2006-2007
	14
	14
	100%

	2007-2008
	23
	23
	100%

	2008-2009
	14
	14
	100%


Source:  Educational Testing Service.  3/12/10


Indirect Measures 
5. Syllabi Review

All course syllabi were reviewed to determine if learning outcomes are included in them. Table 6 below summarizes the outcome of this review for the syllabi in all our business programs. Two actions have been taken as a result of this review.
Action 1: All faculty will be informed that explicit articulation of institutional and course learning outcomes are required in their syllabi. These syllabi will in the future be carefully monitored to assure such inclusion.
Table 6: Analysis of Syllabi- Master of Science in Management (MSM); Main Campus Undergraduate (MC); and Center for Lifelong Learning 
	
	MSM 09-10
	MC 09-10
	CLL 09-10

	Institutional Learning Outcomes
	Yes
	No
	Yes
	No
	Yes
	No

	
	
	
	
	
	
	

	Communication Skills
	12
	7
	20
	4
	12
	14

	Critical Thinking
	12
	7
	17
	7
	12
	14

	Leadership in Society
	12
	7
	17
	7
	12
	14

	Ethical & Moral Decision Making
	12
	7
	15
	9
	12
	14

	Competent Use of Technology
	12
	7
	18
	6
	12
	14

	Professional Competency
	12
	7
	18
	6
	12
	14

	Problem Solving
	12
	7
	20
	4
	12
	14

	
	
	
	
	
	
	

	Course Learning Outcomes
	14
	5
	24
	0
	15
	11


6. Five- Year Out Alumni Survey

Periodically, we conduct a survey of our graduates who have been out five years and ask them questions related to their experience with GMC. Over one thousand letters were sent to an alumni group inviting them to respond to a web survey. One hundred and thirty three responses were received. Sixty-nine respondents were from our CLL alumni group and sixty-four respondents were from the main campus group. 
Institutional and Program Learning Outcomes: 

The purpose of the survey was to ascertain whether or not institutional and program learning outcomes were viewed as having had an effect on their professional lives. Alumni were asked how important their education learning outcomes were for them and how well they were prepared by the education they received at GMC. In general, as can be seen in figures 1, 2 and 3, the results are favorable. However, the technology learning outcome appears to be consistently low across all the segments analyzed- traditional age main campus alumni, adult bachelors and adult associate degree alumni from CLL. The faculty believes that every student graduating from the business programs of GMC MUST be proficient in the use of technology- software use for business problem solving and internet proficiency. As a result of the lower scores on this learning outcome and the discussion that ensued at the faculty curriculum meeting the following actions were agreed upon:

ACTION 1: The courses that students take in business computing will be revised to include a greater emphasis on the use of excel to solve business problems. They will also be exposed to other components of the micro-soft office suite.

ACTION 2: All instructors, to the extent possible, will include excel assignments in their courses. 
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Quality of courses at all locations:
The School of Business and the Center for Lifelong Learning serve two distinct populations- traditional age students on the main campus and non-traditional age students at the CLL branch campus and other locations. An important objective for the faculty is to ensure that the business courses taught on the main campus and CLL locations are of the same standard. The alumni sample was asked about the quality of the courses that they took in their respective campuses. The responses indicated that the quality of the courses (see figure 4 below) were very similar, except for the large differences in the statistics and the capstone seminar courses- a spread of one half point was considered a large difference. One potential explanation for the differences is that most courses taught at CLL are taught by adjunct faculty. To ensure quality of courses, regardless of where they are taught, the faculty took the following actions:
ACTION 1: All full-time faculty will teach at least one course per year at the Center for Lifelong Learning so that they can get informal feedback from colleagues and students. 
ACTION 2: Fulltime faculty will observe classroom teaching of adjuncts at CLL. 
ACTION 3: There will be two annual faculty development meetings per year. These meetings will include all full-time and adjunct faculty. One development meeting will focus strictly on pedagogical and academic quality issues.
ACTION 4: Fulltime faculty will meet with all adjuncts teaching statistics and the seminar capstone course to review the differences and attempt to eliminate these differences.
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Preparation for career and/or graduate school:

Alumni were also asked how well their degrees prepared them for careers and/or graduate school. Figure 5 indicates that both groups reported their preparation was, on the whole, favorable. Main campus students reported being better prepared for graduate school. Caution though has to be exercised with this interpretation because most CLL students do not return to school with the intention to continue with graduate studies. Also, CLL students do not see their education as being instrumental in preparing them for their careers, as much as they see this as a source of security in maintaining employment and the potential for promotion. 
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Likelihood to recommend GMC:

The faculty felt that likelihood to recommend is an important metric and it offers a view of the quality of experience students have had at GMC. Therefore, alumni were asked how likely they would be to recommend GMC to others. As can be seen from Figure 6, our alumni from both groups were highly likely to recommend GMC to others. 
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7. Faculty/Course Evaluations

Students’ perceptions regarding course and faculty effectiveness are gathered for every course in every session.  The Dean reviews the evaluations for every instructor and if there are issues of concern a meeting is held with the instructor(s) to review the feedback and plan improvements. In some cases, if there are concerns that have not been overcome instructors are usually not invited to return to the adjunct faculty pool. 

Conclusions:
As part of its effort to assure learning and improvement, the School of Business and CLL will use all of the above methods for assessing student learning outcomes again and the data collected will inform future changes, as has been the case this past year. All the proposed actions will be implemented and improvements will be monitored to assure compliance with the actions.
The School of Business and the Center for Lifelong Learning is committed to assure learning outcomes assessment and will continue to monitor program effectiveness.
